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1. Aims: 
 
Our teaching policy is the most important of all our policies. It reflects the importance we place 
on learning, teaching and assessment. This policy is founded on the commitment of our staff to 
Continuing Professional Development and reflects the Non-negotiables developed by our staff. 
 
It is the job of every teacher at Heathcote School to create learning so that every pupil can be 
successful, make progress and achieve. Consistency of experience is essential. We are a team 
and consistency makes us greater than the sum of all our parts.  
Our priority as a collective is to ensure lessons provide stretch and challenge and promote independent 
learning.  

“Success is neither magical nor mysterious. Success is the natural consequence of consistently 
applying the basic fundamentals.” 

Jim Rohn 
 

“There is no single defining action, no grand program, no one killer innovation, no solitary lucky 
break, no miracle moment. Rather, the process resembled relentlessly pushing a giant heavy 

flywheel in one direction, turn upon turn, building momentum until the point of breakthrough and 
beyond!” 

Jim Collins 

 
 

 To embed a teaching staff who are consistently highly effective in narrowing all gaps and 
ensuring the highest attainable outcomes 
 

 To ensure all teachers are leaders of learning  
 

 To develop passionate staff 
 

 To promote engaged and independent learners 
 

 To ensure the highest and most consistent standards, habits and rituals are embedded in every 
classroom – NON-NEGOTIABLES are applied with rigour to ensure pupils have equal chances 
of success in their outcomes regardless of background, teacher or department 
 

 To provide pupils with challenge and opportunities where curiosity and creativity are cultivated 
 

 To ensure that the highest quality marking, feedback, assessment and data informs and 
underpins learning 
 

 To provide teaching environments that cherish and stimulate a love for learning and inform and 
inspire and celebrate pupil success and endeavours. 
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2. Our Learning Ethos 
 
 

“There is only one twenty first century skill. And that is the ability to act intelligently when you 
are faced with a situation for which you have not specifically prepared.” 

Seymour Pappert 
 
At Heathcote School everyone is expected to make exceptional progress through the learning 
opportunities afforded them and the stimulating environments in which they learn.  
We want our pupils to be inspired to have interests, values and learning habits for life.  
Through quality first teaching pupils should self-regulate their behaviour both in and out of 
school, the promotion of a  love of learning means there is equality in uptake of enrichment 
opportunities 
Heathcote is a learning community where staff develop their skills and strategies through 
research and development alongside pupils who are expected to develop their personal, social, 
moral and cultural understandings through their learning and through stimulating and inspiring 
lessons.  
 
Heathcote School strives to maintain a climate where learning is cherished and a culture of 
curiosity is cultivated by passionate and engaging staff. Pupils are encouraged to develop lively 
and enquiring minds to be capable of independent thought and to appreciate those areas of 
knowledge and understanding which will nurture wisdom, enable them to take responsibility for 
themselves and their actions, and prepare them for future life and employment. 
 
Our motto means all pupils take a ‘can do attitude’ to everything they do in order that they are 
continually Encouraged, Challenged in order to Succeed. 
 

“I never teach my pupils, I only attempt to provide the conditions in which they can learn” 
Albert Einstein 

 
Encourage: 
 
Pupils have a dynamic, purposeful and inventive approach and outlook when it comes to 
learning challenges. They can look beyond the probable and see the possible and are willing 
and encouraged to take calculated risks. They are prepared to be flexible, to negotiate and 
exhibit leadership skills that bring out the best in others. They are driven by a vision of 
excellence and a spirit of creative enterprise. 
 

Challenge: 
 
Pupils think creatively and positively about their learning; they have a ‘can do’ attitude. They 
actively involve themselves and others in seeking out and shaping new meaning and 
possibilities; they are innovators and participators, prepared to experiment and keen to discover. 
All are continually challenged to engage enthusiastically in lessons and in the life of the School, 
in a spirit of endeavour which leads them to realise their goals and solve problems. 
 

Succeed: 
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Pupils demonstrate the skills of self-confidence, resourcefulness, reciprocity and resilience in 
tackling learning challenges and are able to overcome obstacles. They value learning as a life-
long goal and approach new opportunities through systematic planning, creative thinking and 
self-reflection. They have a determination to excel by having the highest standards of work, 
behaviour, attendance and punctuality. All have the opportunity to succeed. 
Inclusion underpins everything that is written in this document  
 

The Learning and Teaching Policy sets out clear expectations and entitlements. There should 
be on-going debate in our departments about learning and how the policy can be best 
implemented. All Teachers are leaders of learning in this school and the Learning and 
Teaching Policy should be used to guide our work. 

 
3. Heathcote Non-Negotiables 

 

It is the aim of every teacher at Heathcote School to create outstanding learning, ensuring all lessons 
provide stretch and challenge and promote independent learning and are high performing..  Consistency 
of experience is essential, pupils will have equal chances of success in their outcomes regardless of 
background, teacher or department. We are a team and consistency makes us greater than the sum of 
our parts. 
All teaching staff contributed to the Heathcote non-negotiables – a set of values and practice 
that consistently applied and are at the core of everything we do within the School.  
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Ready in 90 

Pupils are welcomed at the door and have 90 seconds to be education ready (equipment and 

mindset) commencing engagement with a Do Now Activity 

Lesson Routines are always adhered to (behaviour policy) 

Learning First 

Foster a culture of high challenge and low threat encouraging risk taking from all pupils. 

Pupils communicate correctly and appropriately. 

Answer in Standard English – complete sentences, full grammar. 

Pupils give stretching answers and use the correct level of voice (Behaviour policy) 

Spelling, Punctuation and Grammar should always be corrected and misconceptions addressed 

where appropriate. 
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Staff and pupils take a zero-tolerance approach to anything that prevents learning coming first 

Learning objectives, success criteria and outcomes shall be shared, reviewed and 
understood by pupils.  
 
If pupils are to take responsibility for their own learning, (See OYL sheet T&L Appendix 2) they 
need to know what they are expected to learn and how they can achieve it. Providing objectives 
allows pupils to engage with the process of learning. Checking that pupils understand learning 
outcomes is crucial to progress. Success criteria provides ownership to the pupils in 
understanding how to be successful and what success looks like for the task or objective. 
Teachers shall make the learning outcomes explicit to all pupils. The learning outcomes should 
be matched to an examination grade or level (which should also be shared with the pupils). This 
will usually happen at the beginning of the lesson but could happen at other stages in the 
lesson. This can be done in a variety of ways:  

 written or projected onto the board  
 orally  
 written by pupils in their books  
 printed on hand-outs  

These learning outcomes shall be revisited throughout the lesson and during the final plenary 
session. This can be done in a variety of ways:  

 pupils review their learning against the lesson outcomes  
 teacher questions with differentiation by questioning  
 pupils record key points (individually or in pairs)  
 teacher recaps  

Longer term objectives & outcomes across a topic, unit or series of lessons should be made 
clear and could be reviewed through: 
  

 learning logs  
 concept tick sheets (what I know, what I have learned)  
 debates  
 on-going mind maps  
 topic overview  

 

 

KYCs 
KnowYourClass -  In depth knowledge of all pupils enables differentiated learning outcomes. 

Activities should be varied, purposeful and appropriate to meet the needs of all pupils  
Pupils learn in different ways. Recognising this and planning for it provides stimulus and is 
inclusive.  
i. A range of teacher/pupil led and pupil centred activities should be used.  
ii. Teachers should use a range and variety of teaching strategies to take account of learning 
needs of all pupils.  
iii. Teachers should avoid sitting working on laptops during lessons, working on e-mail or 
performing other administrative tasks unless this is related to the lesson.  
iv. Pupils should have the opportunity to work in a variety of ways, such as individually, in pairs, 
small groups, whole class situations across a sequence of lessons. Teaching should not be 
didactic.   
v. Differentiation is a powerful tool for pupil learning in the classroom and at home. This will take 
many forms and can include:  

 differentiation by outcome  
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 differentiation by task  
 differentiation by question  
 developing and adapting resources to both support and extend pupils taking into account 

all pupils’ needs  
 the use of pupil groupings  
 the development of pupil leadership  

vi. KS4/5 pupils in particular should be encouraged to engage in wider reading, research and 
further independent study  
 

Raise the Praise 

High expectations of standards of work, presentation (PROUD) and culture for learning – DIRT 

enables pupils to make progress and respond to teacher guidance. SITS - quality formative 

feedback enables pupils to make progress and respond to teacher guidance 

Targets stickers are visible and pupils are aware of their progress and assessment. AFL 

strategies allow pupils to make progress. 

Achievement should be recognised and rewarded in line with the behaviour policy.  
 

Beyond the classroom 

Set challenging and differentiated home learning. Encourage independence (OYL) and 

opportunities for enrichment. The setting and recording of homework should take place at an 

appropriate time in the lesson. Setting homework at the end of the lesson discriminates against 

pupils with learning difficulties. 

Skills for learning  
 
It shall be made explicit to pupils what they need to do to be successful in their learning. This 
could include:  

 discussions with pupils about learning  

 explanation of topic/task e.g.: by teacher, between pupils, by pupils to whole group, and 
pupils to the teacher  

 reading and thinking time  

 scaffolding (writing frames, sentence starters)  

 modelling (sharing pupils’ work, working through examples, guided writing, sharing 
planning and demonstrations)  

 developing effective learning and study skills (e.g. revision techniques, recording notes, 
summarising) and sharing of good practice (i.e. pupil to pupil, pupil to teacher and 
teacher to pupil)  

 formative feedback (oral and written) and continual target setting on how to improve by 
teacher and/or pupil  

 regular reviews of progress toward set targets 
 
 

4. What high performing teaching and learning looks like: 
 

Good to great checklist 
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All Teachers Must: (Please ensure that all these actions describe your 
practice at Heathcote) 
 

How often? 

Be at their door to meet, greet and welcome pupils.  
Check uniform is correct 

Every lesson 

Start of Lessons All Lessons 
Must: 

Have a starter activity ‘Do it Now’ (DNA) planned and ready for pupils to 
engage with  on entry – the 90 second rule is installed as a routine 

Every lesson  

Use and maintain a seating plan  Every lesson  

Check pupils have correct equipment, make a note of those without and 
sanction for repeat offenders 

Every lesson  

Set homework near the beginning of the lesson to afford pupils time to be 
aware of content, expectations and deadline. 
All homework on the ‘ShowMyHomework’ Platform 

When 
appropriate  

Take the register  Every lesson  

Know which pupils in their classes are HAPS/SEND/EAL and have 
differentiated work to meet their needs  

Every lesson  

Ensure they have planned LSA input in advance of the lesson  When 
appropriate 

Ensure the LSA works pro-actively to support every pupils in the class who 
needs help  

When 
appropriate 

Maintain good timing so pupils are stood behind chairs for dismissal on the 
bell, not before  

Every lesson  

All Practice  All Lessons 
Must:  

Have levelled, differentiated learning outcomes shared with pupils. Check 
pupil understanding of Learning outcomes and respond to the needs of the 
class.  

Every lesson  

Have opportunities for checking that learning objectives have been met by 
all pupils  

Every lesson  

Ensure every pupil in the class knows what level they are working at, and 
what they must do to meet/exceed their target – the data sticker is visible on 
the plastic cover 

Every lesson  

Have evidence that pupils are working at the correct level to ensure 
challenge  

Every Lesson  

Practice a ‘no hands up’ policy with regards to pupils answering open 
questions in the first instance 

Every lesson  

All Books Must:   

Have end of year targets data sticker stuck on their plastic sleeves Every subject  

Have SITS feedback as part of DIRT time. Teachers are to record written 
feedback in PINK 
This must include pupil response to feedback in GREEN pen 

Twice per half 
term 

Marking and comments reflect next steps for Learning for Pupils   

Evidence that pupils are given time in lessons and are actively working on 
next steps for learning  

 

Presentation: All work has a date, title and is underlined. Work presented to 
highest standards at all times (PROUD) 

Every lesson  

 
 
We will challenge underachievement  
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ALL pupils are capable of achievement and underachievement. Identifying and challenging 
underachievement is the responsibility of all teachers. The purpose of having a teacher is to 
make progress happen, not to process underachievement. High expectations are not enough on 
their own; action is needed to ensure those expectations are met through:  
 
 
Challenge  
 
Subject teachers should:  
 

 talk to pupils about their learning in order to establish reasons for any underachievement. 
Targets are usually discussed and should be reviewed. Progress should be recognised  

 use appropriate rewards when individual achievement or behaviour is realised or improved  

 use appropriate Culture for Learning sanctions when work or behaviour fails to meet an 
acceptable standard. If pupils repeatedly fail to respond to sanctions then the Department 
Leader should be informed and take action. Tutors and Heads of Year should be informed of 
this action through logging incidents on sims as per the behaviour policy.  

 give regular, short-term, achievable and meaningful targets and learning goals 
 
 

Heads of Department should:  
 

 ensure Schemes of Learning and assessment opportunities are appropriate, rigorous and 
sufficiently challenging. The implementation of the Schemes of Learning should be 
monitored. Schemes of Learning and assessment tasks should be reviewed and amended 
as appropriate.  
 

 Ensure assessment tasks are designedto measure pupil progress, planed within the 
assessment cycle (dates, focus) and regularly lead the department in moderating the 
grading of work against national expectations. These should be done in time to inform the 
whole school termly interim data reporting cycle  

 
 

 monitor and track the progress of individuals and groups of pupils against relevant data. 
Department Leaders should liaise during line management meetings about pupil progress 
(the learning conversation)  
 

 use appropriate actions to support pupils and departmental staff in challenging 
underachievement, communicating concerns with Tutors. 

 

All Heads of Year and Form Tutors should:  
 

 use a variety of sources of information to have an overview of achievement levels within 
their Form Groups  

 liaise with pupils, staff and parents regarding actions to tackle underachievement  

 report and plan interventions on the progress of identified pupils  
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Teachers should ensure a purposeful learning environment is maintained and that pupils have 
an opportunity to use and develop enterprise, personal learning and thinking skills  
 
The way in which teachers manage the classroom will have a significant effect on pupils’ 
learning and behaviour. Pupils learn, develop and progress in a structured and stimulating 
environment.  

 punctuality and regular attendance are essential for staff and pupils  

 an electronic register should be taken for every lesson. In the event of computer problems, 
a paper register should be sent to the front office as soon as possible  

 if a pupil is absent from your lesson having attended the previous lesson, action should be 
taken to verify that truancy has not occurred as soon as possible  

 pupils should enter and leave the classroom in an orderly way at the instruction of the 
teacher  

 ensure that pupils maintain appropriate standards of uniform and behaviour throughout the 
school  

 teachers should dismiss pupils in time for their next lesson  

 the seating of pupils is very important and should be at the direction of the teacher. Strategic 
seating can challenge underachievement and promote learning. Teachers should have a 
seating plan for every class and this should be continually reviewed and assessed and 
should be available for cover staff to make use of.  

 lessons should last the full duration and pupils should not be dismissed early  

 teachers should ensure that classrooms are left clean and tidy. If furniture is moved, it 
should be returned to its original position. Graffiti and other damage will not be tolerated and 
should be reported to the Department Leader immediately and appropriate sanctions used  

 teachers are responsible for managing stimulating displays which should be changed 
regularly. This can be maintained by support staff or pupils.  

 

Presentation of written work (See PROUD sheet T&L Appendix 1) 
 

Teachers should ensure that work is presented to the highest possible standard at all times.  

 Teachers should not allow pupils to deface books, folders or planners.  

 All written work should have titles underlined, a date and an indication as to whether the 
work has been completed in class or at home.  

 When completing ICT based work, presentation remains very important and should be 
carefully checked.  

 

Learning Support Assistants/ Technicians  
 
i. The SENCO will assign TAs to support the department and the teacher in meeting the diverse 
learning needs of pupils.  
ii. The TA’s will work with teachers both within the classroom environment and outside the 
classroom at the direction of the teacher.  
iii. It is the responsibility of the teacher to provide appropriate guidance to the TA on their role 
within the classroom. The teacher is responsible for the planning of work in liaison with the 
appropriate TA where appropriate.  
iv. There should be regular communication between teachers and TAs about how teaching can 
be structured to support pupils. TAs will often have in-depth knowledge of the pupil being 
supported.  
v. With minor administrative modifications, the above applies to departments which have 
Technicians  
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Supporting Learning  
 
Every teacher, in whatever role, has a responsibility to support pupils in their learning  
 

Pupils’ learning, personal development and achievement is supported and celebrated in a 
number of different ways across the school. The celebration of achievement is as important as 
the raising of a concern in promoting positive behaviour and learning. If an academic concern 
arises it should be referred to the Department Leader and discussed with the Form Tutor and 
Head of Year. If there is a concern over the well-being of the pupil, (the problem is of a personal 
or serious nature) it should be referred immediately to the DESIGNATED SAFEGUARDING 
LEAD as appropriate. 
 

Role of the Form Tutor  
 

i. The Form Tutor has an integral role in supporting pupils’ learning and personal 
development. The role of the tutor is focused on learning and teaching. This involves 
meaningful tasks during form time and it does not revolve solely around 
administrative tasks (register taking etc.). The weekly activity schedule published by 
Heads of Year and should be adhered to. 

ii. The tutor sets the standards and expectations of pupils for the day. An essential 
equipment check should be conducted every day. Sanctions for missing equipment 
are handled by Tutors and then Heads of Year for repeat offenders. This is in line 
with the behaviour policy.  

 
 

5. Key Principles of Marking, Feedback and Assessment 
 
RATIONALE 

Feedback and Assessment is an essential part of the teaching and learning process.  Not only 
does it provide essential information about a pupil’s progress, but it also forms the basis of a 
teacher’s subsequent planning of appropriate learning outcomes.  Feedback and Assessment 
must be regular and will encompass systematic informal assessment of pupils’ progress through 
marking and internal assessment, and more formalised assessment through internal tests and 
external examinations (e.g. GCSEs). 
 
 
Our expectations of Marking and Feedback (DIRT) 

 

DIRT = Dedicated Improvement Reflection Time 

At Heathcote we insist every pupil has opportunity to achieve their potential. The most 

immediate way we can provide improvement strategies is through DIRT. 

From September 2018 all teachers are expected to utilise the SITS format as the mechanism for 

all written feedback. SITS works on the principal that the teacher provides 2 pieces of feedback 

and the pupil responds in order to show they have reflected and refined their ideas/work and 

shown willingness to improve. 
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Structure of SITS and the format for written feedback at Heathcote. 

No feedback should be generic, rather all should be specific and tailored to each pupil. 

S 
A positive piece of feedback on the pupil’s strength 
 

IT 
The area on which to develop – a specific target 
What is ‘IT’ you need to do to close the gap on your learning. 
This could be a question (based on Blooms taxonomy TLA Appendix 3) 

S 
The pupil response (to be completed in green pen). 
This is an opportunity for the pupil to respond to the question, re-draft an 
answer or piece of work or simply explain if there is a difficulty that required 
further clarification. 

 

SITS should be utilised as part of 2 extensive pieces of work produced each half term. 

DIRT time should therefore happen as a minimum of twice a half term. 

Upon book scrutinies, SITS marking should be evident in all subjects twice per half term 

as a minimum. 

Teachers should write in PINK. Students should respond in GREEN. 

Our Expectations of Assessment: 

Assessment provides key information about a pupil’s progress.  It is essential that this 
information is shared with the pupil, partly through written and verbal feedback, and partly 
through a formal reporting procedure.  Teachers are responsible for ensuring that pupils act 
upon the feedback given and use this information to enhance their learning. This happens 
through a variety of means based on each departments preferred method, however all abide by 
the key principles of marking and the marking policy. Parents also play an important part in this 
process and they are encouraged to enter into a dialogue with their child and the teacher at 
least once per half term by providing feedback on the homework or assessment activity and the 
feedback through marking. 
 
Assessment data is used to track the progress of all pupils and is essential in the identification 
of potential underachievement and the implementation of appropriate interventions. This data is 
used to measure the performance of the School and consequently creates a mechanism of 
accountability for all stakeholders.  All teachers must use data on a regular basis to monitor the 
outcomes of their teaching and to ensure all pupils progress to their full potential. 
 

 Assessment is demanded by everyone 

 Assessment should inform teaching, learning and progress 

 Assessment should be accurate, reliable, manageable and useful 

 Assessment has to give understandable information to everyone 

 Assessment has to help set achievable targets for future improvement 

 Assessment has to give accurate information about strengths and areas for development  

 Assessment has to compare achievement and progress against prior attainment  
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PURPOSES OF ASSESSMENT 
Assessment may be used in a variety of ways and for a variety of purposes. 

It may be: 

 Formative: recording what has been achieved, what needs to be done next and setting 
realistic, achievable learning goals that will enable pupils to reach their target grades;  

 Summative: recording a pupil’s overall achievement; 

 Diagnostic: identifying a learner’s strengths and area for development whilst giving 
appropriate guidance and support; 

 Evaluative: providing information that will help to evaluate the effectiveness of the 
curriculum and the success of teaching strategies; 

 Informative: providing information for a pupil’s Progress File and for Progress Reports to 
parents/carers. 

 

One of the most important purposes of assessment is to motivate and encourage by: 

 Involving pupils in the learning process through explaining the reasons for the assessment 
and its relationship to the course; 

 Recording positive achievement which contributes to a summative statement; 

 Making sure that pupils are fully aware of assessment objectives and the criteria for 
success; 

 Discussion of performance and establishing clear, achievable targets for pupils. 
 

The Importance of Formative Assessment (Assessment for Learning) 

Formative assessment involves designing and using assessment in the teaching and learning 

environment in order to raise pupils’ standards and achievement. It is based on the idea that 

pupils will improve most if they understand the aim of their learning, where they are in relation to 

this aim and how they can achieve the aim (or close the gap in their knowledge, skills or 

understanding). 

“Assessment for learning is any assessment for which the first priority in its design and practice 

is to serve the purpose of promoting pupils’ learning. It thus differs from assessment designed 

primarily to serve the purposes of accountability, or of ranking, or of certifying competence. An 

assessment activity can help learning if it provides information to be used as feedback, by 

teachers, and by their pupils, in assessing themselves and each other, to modify the teaching 

and learning activities in which they are engaged. 

Such assessment becomes ‘formative assessment’ when the evidence is actually used to adapt 

the teaching work to meet learning needs.” 

(Black, Wiliam, et al, 2002) 
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Effective formative assessment involves five key aspects: 

 Clarifying, understanding and sharing learning intentions; 

 Engineering effective classroom discussions, tasks and activities that elicit evidence of 
learning; 

 Providing feedback that moves learners forward; 

 Activating pupils as learning resources for one another (collaborative learning, peer-
assessment); 

 Activating pupils as owners of their own learning (self-assessment). 
 

6. RESPONSIBILITIES AND DUTIES 
 
The Governing Body will: 

 Support the School to deliver all aspects of the Policy; 

 Set realistic targets for teaching and learning; 

 Ensure that the Teaching and Learning and Assessment Policy is regularly reviewed and 
updated; 
 

The School Leadership Team will: 

 Undertake a regular review of the Policy through inspection and Reviews; 

 Support and monitor the different staff teams in the delivery of outstanding teaching and 
learning 

 Monitor teaching and learning through a variety of MER (book scrutiny, drop ins and lesson 
observations) 

 Ensure staff receive CPD, training, opportunities for research and discussion about teaching 
and learning with the outcome to develop their teaching and learning skills and become 
consistent practitioners. 
 

The Deputy Headteacher and Assistant Headteacher (Teaching, Learning and 

Assessment) will: 

 Ensure Heathcote School has consistently quality teaching; 

 Ensure the Non-negotiables are being followed and implemented by ALL; 

 Closely monitor the progress of all staff through a range of MER reports and use data to 
report to the Scholl Leadership Team Governors and also decide on the direction of CPD; 

 Provide an analysis of the performance of all teaching and learning; 

 Liaise with SLT and Heads of Department/Years to plan and deliver appropriate CPD and 
departmental teaching and learning meetings 
 

Heads of Department within their subject areas will: 

 Support department members in the implementation of the policy; 

 Plan and support the delivery of schemes of work that are conducive for outstanding 
teaching and learning 

 Plan assessment opportunities into their schemes of work and regularly evaluate their 
effectiveness 

 Monitor the consistency of teaching and learning across their department 
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 Analyse performance data, monitoring progress of staff towards their personal performance 
targets throughout the year; 

 Use assessment information for setting pupils; 

 Identify the INSET needs of their team; 

 Ensure that their department meets the standards out lined in this policy 
 

Heads of Year will: 

 Support their Form Tutor team in implementing the policy; 

 Monitor the progress of pupils in their year group and support the School improvement plan 
(SIP) process where necessary through tracking, spot checks and work reviews; 

 Coordinate, support and monitor the mentoring or intervention programme; 

 Monitor the quality of intervention 

 Together with Heads of Department ensure that pupils are appropriately set; 

 Monitor pupils attitudes to learning, readiness with equipment and growth min-set 
 

Subject Teachers will: 

 Ensure that data stickers are placed on plastic covers on exercise books and are regularly 
updated; 

 Gain the necessary expertise and knowledge about data analysis through training; 

 Ensure that pupils have a clear understanding of the assessment criteria (E.g. GCSE 
grades); 

 Regularly assess and mark pupils’ work employing a range of formative assessment styles; 

 Use the results of all assessments to monitor progress and plan future learning sequences 
which match  and extend pupil capabilities; 

 Motivate pupils by giving them a clear picture of their level of performance, what they have 
done well and their areas for development;  

 Contribute to cross-curricular themes e.g. ICT, Attitudes to Learning, literacy, numeracy and 
SMSC; 

 Celebrate success in meeting targets using the School reward systems. 
 

Form Tutors will: 

 Be responsible for ensuring pupils are fully equipped to learn at all times with correct 
equipment and mind sets 

 Where appropriate undertake mentoring and support for pupils underperforming 
 

Pupils will: 

 Ensure they meet the standards of presentation and consistently show pride in their work 

and homework (See PROUD sheet T&L Appendix 1) 
 Seek advice about what to do to improve; (See OYL sheet T&L Appendix 2) 
 Immediately act upon the feedback and advice given by their teachers. 

 Ensure they take every opportunity to expand their horizons and develop their enquiring 
minds 

 Ensure home learning is always done to the same high standard and submitted on time 
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 Regularly review their work and discuss learning targets with their subject teachers and form 
tutors; 

 

Parents will: 

 Be involved in regular communication with the School in order to understand the learning 
needs of their son/daughter; 

 Assist their son/daughter in achieving the learning targets through support with home 
learning and homework; 

 Attend Consultation/Parents Evenings; 
 
Continual Professional Development Opportunities (CPD) 
 
CPD is an integral mechanism for ensuring staff are enable to deliver on outcomes. 
The performance appraisal and quality assurance (MER) systems are designed to provide 
intelligence to identify CPD needs. At Heathcote we are committed to ensuring we have an 
open door culture and that learning comes first from within. 
If external CPD is required, staff must provide 10 working days’ notice by completing a CPD 
request form. This must indicate how the purpose of the CPD links to the school improvement 
plan. 
 

 

7. MER  
 

Quality Assurance permeates everything we do at Heathcote School and as such it forms an 

important part of our work both at Middle and Senior Leadership. Middle Leaders are 

responsible for ensuring high standards of teaching and learning across all age and ability 

groups, so that pupils achieve their potential whilst with us. Middle Leaders are responsible for 

quality assuring the work of their departmental teams while Senior Leaders are responsible for 

quality assuring the Middle Leaders and whole school practice. 
 

There are a range of QA protocols that are embedded across the School: 
 

 Lesson observations 

 Drop Ins and Learning walks 

 Work scrutiny 

 Homework scrutiny 

 QA Departmental Reviews 

 

Teaching & Learning Protocols and support programme Policy 

i. All staff will be formally observed as part of the Quality Assurance  Cycle to support performance 
management and professional development. All staff will be observed twice throughout the year 
and once as part of a department review. Learning walks and drop ins will continue throughout 
the year on a departmental level. 

ii. Staff will be informed of a lesson observation via email a minimum of 48 hours prior to the 
observation. Notice will be provided during directed time. 
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iii. These observations will be undertaken by a member of the Senior Leadership Team, 
Teaching and Learning Team or a Middle Leader. Some observations will be joint 
observations (Headteacher and SLT member; SLT member and Middle Leader) for quality 
assurance purposes. The lead observer will be made clear with regards to all 
communication and feedback protocol. 

iv. These lesson observations are formal and will be recorded using the lesson observation 
feedback sheet. The primary purpose of the observation is to support colleagues and develop 
quality and consistent teaching. Developmental feedback will be both verbal and written and will 
support colleagues with their own professional development. 

v. During a lesson observation, a work/homework scrutiny may also be completed by the observer 
and sent as part of the lesson observation feedback to the member of staff observed with a copy 
to the relevant Middle Leader and the Deputy Headtecher ; Teaching and Learning. 

vi. Where teaching is deemed as having a single element of practice below expectations 
(Appendix 6 of TLA Appendix) the member of staff will be supported by a Learning and 
Teaching Coaching Development programme; Coaching Development Programme (Appendix 
4 of TLA Appendix) will be arranged by the Head of Department or SLT focussing on the 
developmental and formal feedback of the observation and MER. The Middle Leader/HOD/line 
manager will appoint a departmental mentor/coach, and the development  programme will expect 
the completion of the coaching booklet. The coach and HOD alongside the member of staff will 
agree on targets and developmental needs and provide appropriate personalised CPD.  Staff will 
be signed on and off the coaching programme by the Deputy Headteacher. The programme will 
last four to six weeks. The Head of Department/line manger will provide a precise breakdown of 
all MER regarding this teacher in order to establish the impact of the coaching development 
programme.  

vii. If the staff member is meeting expectations in the quality of teaching the programme will be 
signed off. If there has been no improvements in the performance of the member of staff the 
more structured support programme will be introduced and the process below will be introduced.  

viii. Where teaching continues to not yet be secure after a developmental coaching programme the 
immediate line manager will be contacted in order to establish what the MER is indicating of that 
member of staff. The member of staff will be supported by structured Learning and Teaching 
support programme; Support Programme (Appendix 5 of TLA Appendix)  arranged by the 
SLT and line manager which will span a four week period or appropriate period of time pending 
breaks in term. The formal development  programme will include; mentor/coach support, 
personalised CPD a review of all MER and a further formal lesson observation with feedback.  

ix. The programme will have a time specific action plan and the member of staff will have to actively 
ensure they can evidence and show the targets have been met. Staff will be signed on and off the 
programme by the Headteacher. The Head of Department will provide a precise breakdown of all 
MER regarding this teacher in order to establish the impact of the Support programme. If the 
staff member meeting expectations the programme will be signed off.  

x. In the event of the programme being unsuccessful there are two options. The member of staff 
may be placed on a short (2 week) extension of the programme where appropriate in order to 
meet the action plan targets. However if it is deemed the member of staff is remaining below 
expectation then the formal capability process will begin (see Appraisal Policy) 

xi. Staff may be observed by their Middle Leader during the year – this will stand outside the formal 
lesson observation cycle and could be in the form of a learning walk or drop in with the focus 
being on developmental feedback linked to a pre-agreed focus/line of enquiry.  
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xii. Learning walks and drop ins  will be no longer than ten minutes. Teachers can expect no more 
than three whole school QA learning walks of 10 mins per year and one per term for 
departmental MER. Teachers are not the focus of a learning walk or drop in and are therefore 
not named on the MER paperwork. 

Learning walks will have a precise focus based on key lines of enquiry.  

xiii. NQTS and teachers in training follow a specific training programme and will therefore follow a 
different process; in addition to observations that take place on a whole school level as part of the  
quality assurance cycle they will also be observed once per half term by their subject mentor and 
once per term by members of the SLT or the Teaching and Learning Team. 

xiv. Lesson observation feedback should be provided verbally within 48 hours and in writing within 5 
working days. Both oral and written feedback should concentrate on the impact teaching has on 
learning and pupil progress. The strengths and areas for development tick boxes at the end of 
the lesson observation feedback sheet must be completed by all observers. Developmental 
comments which allow the teacher to move forward should be completed and should link to the 
areas for development that have been highlighted in the lesson feedback. 

xv. All lesson observation feedback will be quality assured by the Deputy Headteacher; Learning and 
Teaching with developmental feedback provided for the observer. An oversight of developmental 
needs will help shape bespoke CPD. 

xvi. All lesson observation feedback proformas (Appendix 4 of MER Appendix) should be sent to 
the member of staff observed with a copy to the relevant Middle Leader and the Deputy 
Headteacher; Teaching and Learning. Staff members should keep a copy in their professional 
learning as part of their development. 

xvii. All observers must receive training themselves in order to observe a lesson on their own; 
otherwise all lessons observations will be joint with a member of the Senior Leadership Team 
(SLT) 
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8. THE MER/Quality Assurance and CPD cycle:  
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Heathcote 
School and Science 
College 
 
2018/19 Learning and Teaching Appendix 

SIP 2. Ensuring the best possible learning and, leadership of learning, across the school 

1. Proud Statement Principles of Presentation of work 

2. OYL Own Your Learning 

3. Heathcote Questioning Column Blooms Taxonomy to Support higher 
order thinking and challenging 
questions 

4. Heathcote Development Coaching 
Booklet 

Proforma used to aide developmental 
opportunities for staff coaching support 

5. Sample Support Programme Example of actions/targets and 
structure of a support programme 
utilised to ensure all staff reach their 
potential 

6. Self Evaluation Criteria Below expectation descriptors for 
learning, teaching and assessment and 
outcomes for pupils.  
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Heathcote Questioning Column to support challenging questions 
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Heathcote School & Science College 

 

 

 

 

 
 

 

 

 

 

 

 

Coaching Development Programme 

 

 

Staff member:   

 

Support Member:  

Start Date:  
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COACHING CHECKLIST 

As per section 7 vi) of the Teaching, Assessment and Learning Policy 

 

Trigger: 

Teacher has been identified as having elements of their teaching below 
expectations through MER and/or lesson observation. 
 

Protocol: 

1. Identified teacher will be referred to SLT line manager for relevant subject. 

2. Coaching will last a period of 4-6 weeks. 

3. At the end of the coaching period, a ‘signing off observation’ will be 
completed. 

 

Next steps will be decided upon based on the outcome of this observation.  
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Timeline: 

 

Next steps discussed following final observation  

Stage Action Completed 

1 Initial meeting between coach & coachee 

Identified areas for development discussed 

Targets & success criteria set 

Initial observation of coachee scheduled 

 

2 Initial 20 minute observation completed 

Follow up meeting held 

Coaching observation discussed & advice given re further 
development 

Observation to be completed by coachee and arranged and completed 

Second observation of coachee scheduled 

Planning meeting prior to observation arranged 

 

3 Planning meeting completed  

2nd 20 minute observation of coachee completed 

Follow up meeting held 

Coaching observation discussed & advice given re further 
development 

2nd observation to be completed by coachee arranged and completed  

3rd observation of coachee scheduled  

Planning meeting prior to observation arranged 

 

4 Planning meeting completed  

3rd 20 minute observation of coachee completed 

Follow up meeting held 

Coaching observation discussed & advice given re further 
development 

3rd observation to be completed by coachee arranged and completed  

4th observation of coachee scheduled  

Planning meeting prior to observation arranged 

 

5 Planning meeting completed  

4th 20 minute observation of coachee completed 

Follow up meeting held 

Coaching observation discussed & advice given re further 
development 

4th observation to be completed by coachee arranged and completed  

FINAL ‘SIGNING OFF’ observation completed  

Planning meeting prior to observation arranged 

 

 



29 
 

AGREEMENT 

 

When and where will we meet?  

  

How often will we meet?  

  

Until which date will we continue to meet? 

  

Who will we share information  with about what we 

discuss/agree/ learn? 

  

Any other agreements? 

  

 

I agree  to all of the above. I acknowledge that all activities related to 

this  support agreement are covered by Heathcote School and 

Science College’s policies including those related to safeguarding of 

staff and pupils.   

 

Signed:      (staff member)  Date: 

Signed:      (support member)  Date: 

 

 

 

WHERE ARE YOU NOW? 
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What are your identified areas for development? 

Skill  Strength Could  

Develop more 

Needs  

Development 

Pupils produce excellent work/achieve very 

good results 
   

Exposition (explaining concepts clearly)    

Questioning    

Developing engaging resources    

Behaviour management    

Assessment for learning    

Marking and feedback    

Differentiation    

Pace    

Building positive relationships   with pupils    

Engaging disaffected learners    

Building in opportunites for high challenge 

to stretchlearning 
   

Setting meaningful home learning    

Demonstrating progress     

Managing group work effectively     

Top three areas to focus on: 

 1. 

 2. 

 3. 
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GOALS  

 

Where do you want to get to by the end of our individual work/group 

work together?  

  

 

 

 

 

How will you know when you have reached this point? (Success 

criteria) 

 

 

 

How will this goal help you in your professional role at Heathcote 

School and Science College? How does this link to your PM targets? 

Think about the     recent review you have completed with your Line 

Manager in relation to the Teaching Standards document. 
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MEETING RECORD (duplicate as required) 

 

Date  Overview of discussion Agreed actions 
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COACHING OBSERVATION (duplicate as required)

Coachees: Coach: 

Date: Time: Class: 

Topic of coaching 

partnership (overall):  

 

Purpose of observation 

today: 

 

Time Observed Comments 

  

 

 

Coach  

comments: 

 

Coachee  

Comments: 

 

Agreed  actions (with deadline): Support needed: 
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OUTCOMES / REFLECTION 

To be completed by coachee at the end of the coaching period 

How do you feel about the coaching programme? 

Please tick the statement which best describes your feeling: 

Not very useful Fairly useful Useful Very useful  

    

 

Additional  comments: 

 

 

What impact has this work had on your practice? 

Please tick the statement which best describes your feeling: 

Not very useful Fairly useful Useful Very useful  

    

 

 

Additional comments (please cite evidence from developmental 

feedback where possible): 

 

Have you met your original / revised target(s)? How do you know 

this? 

Please tick the statement which best describes your feeling: 

Not met  Partially met  Fully met  
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Additional comments / evidence: 

 

 

 

4.  Do you have further support needs arising from this work? 

 

 

 

 

5.  Do you have any feedback for your mentor / support 

member of staff? 

 

 

 

 

Signed:           (staff member)  Date:
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To be completed at the end of the coaching period 

Overall comments regarding staff development during the 

programme: 

 

 

 

 

 

 

Next Steps: 

 

 

 

 

 

 

How will this be monitored / supported? 

 

 
 

 

Signed:       (staff member)  Date: 

Signed:      (support member)  Date: 
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Heathcote School 
Teaching, Learning and 

Assessment  
Support Programme 

 

 

 (As per T,L & A Policy and MER Booklet, section 7 viii) 

Where teaching continues to have elements of below expectations after a developmental coaching programme 
the immediate line manager will be contacted in order to establish what the MER is indicating of that member 
of staff.  
The member of staff will be supported by structured Learning and Teaching support programme 

 
Name………………………                      
Department    
                                         

 
Headteacher sign on………………………………………………… 
 
Date ……………………… 

 

 

Personalised support programme: EXAMPLE 

Timeline Date Action Led by Success Criteria/Impact 

Week 1   Meeting with HOD and Deputy Head in charge of 
TLA to discuss and outline programme 

 Departmental mentor/coach assigned 

 1:1 with HOD. Analysis of previous observation 
and diagnosis SEF/typicality sheet to identify 
areas to develop 

 Cross check the above with PMR /UPS targets 
and criteria 

 Planning a good lesson session  

  Responsive to protocol and School target to ensure all teachers are 
meeting expectations. .. 

 Coach to support and guide teacher through the programme 

 Teachers’ Standards and UPR standards are clarified and actions to 
address/meet these agreed 
 

(PMR = Professional management review – Appraisal) 
(UPR – upper pay ranges/scales)  

Week 2   1:1 Securing good session  

 Coaching session 1 (to be arranged by coach and 
coachee) 

 Typicality progress check 1 with HOD ensuring 
progress of all cohorts of pupils 
(typicality is books, marking, quality of work, 
feedback and progress data) 
Planning session 

  Back to basic teacher toolkit for implementing good lessons 

 Coaching designed to provide teacher with a platform to discuss issues 
and unpick where things need to be developed and how they will 
develop them 

 consistently and effectively and impact is being seen 

 Evidence of meeting and impact of Teachers’ Standards and UPR 6.5 

 Evidence of observing AN other teacher and implementing learning in 
lessons 

Week 3   Marking session with mentor/coach 

 Coaching session 2 (with coach to observe a 
chosen lesson by the coachee) 

 Typicality progress check 2 with HOD 

 Planning session 

  Ongoing coaching support 

 Behavioural techniques discussed and modelled. XXX implements in 
the classroom with positive impact on learning & progress; reduced 
incidents 

 XXX to do a learning walk to see good practice, different ideas can be 
discussed and developed for subject in the planning session.  
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 Planning lessons based on assessment and data and evidence of pupil 
progress in lessons and progress over time 

 Non negotaibles are being implemented consistently and areas 
identified for development are being addressed and impact is being 
seen 

 Evidence of meeting and impact of Teachers’ Standards and UPR 6.5  

 Coaching designed to provide teacher with a platform to discuss issues 
and unpick where things need to be developed and how they will 
develop them 

Week 4   Ongoing coaching 

 48 hours notice of lesson observation provided 

 Teacher to provide lesson plan to HOD for 
discussion and support 

 Lesson observation (typicality) 

 Planning session 
 

  Teaching is meeting expectations Evidence of meeting and impact of 
Teachers’ Standards and UPR 6.5 

 

Lesson Observation 
 
Date: 
 
 

 
Observer(s) 

 

No elements below 
expectations  

 

Below Expectations  
 

Headteacher sign 
off……………………………………....Date…………………… 
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Sample ACTION PLAN for Personalised support programme 

To be completed by teacher and HOD in 1:1 Meeting in first week 

Name                 Department                        Date  

Area(s) to develop (identified by 
HOD/Teacher SEF) 

Target Support Actions to achieve target Success Criteria  

Pace of the lesson needs to be 
quickened and more challenging, this 
is to ensure the pupils are engaged in 
their learning from the very beginning 
and progress is rapid throughout. 

Clear Do it Now activities to immediately 
engage the pupils and stimulate learning. 
Lesson needs to end with a plenary to either 
consolidate/check learning. Developmental 
activities need to be well structured and time 
managed – extension tasks need to be on 
hand for the more able in the class. Learning 
objectives should be made explicit and a 
progress check should occur. 

Peer/coach observation 
and observation of another 
teacher’s lesson. 
 
Ask for ideas of how to 
make your lessons ‘more 
exciting’.  
 
 

Research what makes an 
outstanding lesson.  
 
Observe the beginnings and 
endings of other lessons. 
 
Ask for lesson plans from 
peers. 

Do it now and plenary evidence 
in books. 
 
Evidence of more structured 
developmental activities in 
books. 
 
Lesson observation that shows 
no elements of below 
expectations . 
 
 

Departmental Marking method must 
be used as a strategic tool for the 
pupils’ developmental needs. Specific 
target questions need to be given and 
these must be based on a pupils’ 
individual need. The targets must be 
in the form of a question in order for 
completion by the pupil in their book. 
 

Books must be marked on a two weekly 
cycle to include marking for literacy.  
Time needs to be built into lessons in order 
for the completion of good quality pupil 
responses to SITS. 

Work with coach. 
 
Book looks within the 
department and maybe, 
outside of the department. 
 
 

Research how to give 
feedback. 
 
Create a marking timetable 
and checklist. 

Scrutiny of books for: quality 
feedback, developmental 
comments and high standards of 
pupil responses. 
 
 
 

Group work that promotes creativity 
and oracy in lessons to engage all 
learners and to ensure progress is 
being made across the class 
 
 
 

Each class should have an activity that 
involves working in a group and should 
include speaking and listening. 
 

Ask a drama teacher for 
guidance  
 
Observe lesson or English 
lesson that oracy is 
occurring. 

Set clear boundaries and 
guidelines for the group work 
and oracy opportunities. 
Give success criteria based on 
the needs of the class. 
Research task well and try to 
cater for any anomaly that may 
come up in the lesson. 
Prepare well. 

Lesson observation that 
includes group work/oracy that 
result in a Good outcome. 

Ensuring UPS status is achieved XXx to meet UPS expectations by delivering 
above and beyond the classroom from 
previous rounds of PMR 

Line management 
UPR menu support 

Relevant departmental/school 
driven improvement project 

Foundations for successful PMR 
progression 
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Below expectations Emerging Reaching Secure High Performing  

Learning, Teaching and Assessment:  Because of the teaching/leadership….. 
…planning is not effective. Lack of differentiation results in 
learners needs not being met  
Teacher’s knowledge of the subject is not good enough to 
promote demanding work. As a result of this and a lack of 
string assessment practice, pupils make insufficient progress 
in the time available and little progress over time. 
Teachers  rarely allows pupils to apply what they have learnt 
in new contexts. 
 

Responsive Teaching 

….planning is highly effective and rigorous and meets the needs of all 
learners. Teaching of the subject is perceptive with deep subject 
knowledge. Resources are imaginative, stimulate high level thinking and 
enable pupils to make connections in their learning. Understanding is 
systematically and effectively checked and this forensic knowledge of 
pupils means that no pupil falls behind, and their needs are proactively 
planned for. Homework is effectively used, suitably challenging and 
embedded.  
 

…there is not sufficient challenge for pupils to write and 
speak in standard English and school policy is not followed. 

Literacy/ oracy/numeracy 

…solid literacy skills are demonstrated accurately and fluently  by pupils’ 
use of formal language and subject terminology verbally and in writing. 
Pupils exhibit effective crafted writing with control and precision. 
Numeracy skills are developed and promoted.  

…. questioning is not used effectively and pupils rarely 
respond to questions  and suggestions 

Challenge and Questioning 

..questioning is highly effective and this promotes higher level thinking. 
Pupil’s misconceptions are identified and acted on to ensure they are 
corrected. Pupils are able to make connections in their learning. Pupils 
think more deeply and rise to challenges in creative ways. Pupils love the 
challenge of learning and are resilient to failure. 

…feedback and marking is limited with pupils rarely acting 
on the feedback and school policy is not followed. There is 
limited evidence of progress over time. 
 
 

Feedback  

… feedback and marking is specific, and diagnostic to consolidate,  
promote and extend further learning and is in line with school policy. 
Teachers and pupils provide  consistently high quality feedback 
appropriate to the individual and to the specific piece of work  
Pupils  act on the feedback immediately and consistently which is then 
recognised by the teacher. 

.…there are significant inconsistencies in pupils not engaged 
in their work and frequent low-level disruption. 
Pupils find it difficult to sustain concentration. 

Behaviour for learning 
 

..is highly visible, sustained active engagement enables all pupils to have 
the confidence to ask complex questions. All learning time is effectively 
used, and pupils are fully engaged and self-managing. They listen with 
respect to the views of others, and contribute thoughtfully and 
appropriately.  
Pupils are committed to learning and persevere even when learning does 
not come easily.  
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Below expectations Emerging Reaching Secure High Performing  

Outcomes for pupils. Because of the teaching/leadership.. 
..relevant information about their class is not used, the 
needs of individuals and key groups are not recognised and 
hence planning and delivery fail to meet pupils’ needs. 
Seating plans are non-existent or ineffective. There is a 
failure to identify when pupils are falling behind and so 
timely support cannot be given. Homework is not set or not 
appropriate. 

 

Knowing the Class 

…lessons are planned very effectively using data, and other information 
provided, to ensure individuals and groups are taught effectively. There is a 
clear seating plan in place, which is regularly reviewed.  Pupils who fall behind 
are supported, and this enables almost all to catch up. Pupils’ understanding is 
systematically and effectively checked and clearly directed and timely support is 
offered. Challenging homework is set as appropriate for the age and stage of 
pupils. 

…planning does not lead to improved outcomes for pupils. 
Progress in the classroom indicates that pupils are 
underachieving considerably and there are wide gaps in the 
progress and/or attainment of different groups and these 
are not improving. Effective action is not taken to stem the 
decline in the progress of disadvantaged pupils. 
Appropriate action is not taken as a result of data drops.  

Closing the Gaps 

…detailed planning ensures current pupils make substantial and sustained 
progress and outcomes and progress are in line or above similar pupils 
nationally.  
Teachers plan proactively, with impact, not just for individuals, but also for key 
groups (including disadvantaged and SEN).  
Data is regularly analysed and in-class strategies are put in place as a result of 
this analysis.  
All pupils are engaged in lessons, and the teacher ensures all pupils have equal 
opportunities to participate. There are skilful strategies in place to ensure all 
pupils are engaged all of the time.  
 

…questioning, marking and feedback is not used effectively 
to identify changes in progress or gaps appearing for 
individuals or key groups. There is a lack of awareness as to 
where pupils are and an inflexibility to adapt to new 
information. 

Minding the Gaps 

…pupils’ work is regularly monitored and questioning, marking and feedback are 
used to identify changes in progress or gaps appearing for individuals or key 
groups. Teaching  is restless and hence adaptations are made to the learning 
process when and where necessary.  
Marking and feedback is diagnostic and leads to improvements in learning.  
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Heathcote 
School and Science 
College 
 
2018/19 MER Appendix 

SIP 2. Ensuring the best possible learning and, leadership of learning, across the 

school 

1. Book Look Book, marking, feedback and work scrutiny to 

support teachers and measure typicality. 

2. Drop In An opportunity to capture and share good 

practice based on a short ‘drop in’ visit to a 

classroom or pupil, a measure of typicality.  

3. Learning walk With a precise line of enquire or school 

improvement action as the focus, a learning walk 

is a detailed analysis of a specific area of L&T 

4. Lesson Observation A formal observation to support quality of 

teaching and professional development. 

5. Student Voice Questions students will use to prompt student 

voice response to satff 
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Feedback given (please circle) Please 

tick if 

evident 

Quality & 
frequent/appropriate 
H/W 

Peer 
assessment 

SITS (DIRT including 
correct colour pens)  

Regularly 
&formatively 

 
Irregularly & 

inconsistently Self-assessment Marking for 
literacy (SPAG) 

Pupil response to 
feedback 

 
 

Is marking linked to outcomes/current progress data? 

Areas of Strength 

 

 

 

 

 

 

 

Areas for Development 

 

 

 

 

 

 

 

Book Look 

No elements below expectations Elements below expectations  

 

 

Heathcote School 
Learning  and Teaching MER 

 

 

Book Look 
Proforma 

 
 

Book look conducted by: 

Line of enquiry/focus 

 

Year group/class                  Teacher 

Date and period 
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Heathcote School 
Teaching, Learning and 

Assessment MER 

 

 

Drop In  
Proforma 

 
 

Drop In conducted by 

Line of enquiry/focus 

 

Year group/class                  

Date and period 

 
 

 

 

Actions (linked to SIP) 

 

 

 

 

 

 

 
 

Findings 

 

 

 

 

Further CPD required CPD/good practice to be shared 
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Heathcote School 
Learning and Teaching MER 

 

 

Learning Walk 
Proforma 

 
 

Learning walk conducted by 

Line of enquiry/focus 

 

Year group/class                 

Date and period 

 
 
 

 

 Seen Not seen Comment 

1. Criteria 1     

2. Criteria 2    
 

3. Criteria 3    
 

4. Criteria 4     
 

5. Criteria 5    
 

 
 

DIRT 

 Seen Not Seen Comment 

Work is marked?   
 

  
 
 

Evidence of SITS  
 
 

  
 
 

Marking is differentiated?  
 
 

  
 
 

 
 
 
 

Non-Negotiables 

 Seen Not Seen Comment 

Ready in 90  
 

  
 
 

Learning First  
 
 

  
 
 

KYC 
Know Your Class (inc 
MINT) 

 
 
 

  
 
 

Raise the Praise 
 

   

Beyond the Classroom 
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Heathcote School 
Learning and Teaching MER 

 

 

Lesson 
Observation 

 

Observation conducted by 

Line of enquiry/focus 

 

Year group/class                 Teacher 

Date and period 

 
Area for Development identified in last observation 
 

No. of Boys No. of Girls 

SEND Other (Disandvanteged or 

Vulnerbale Groups D) 

 

Input from teacher Impact 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
Non-Negotiables 

 Seen Not Seen Comment 

Ready in 90  
 

  
 
 

Learning First  
 
 

  
 
 

KYC 
Know Your Class (inc 
MINT) 

 
 
 

  
 
 

Raise the Praise 
 

   

Beyond the Classroom 
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Lesson Observation Form – Feedback to teacher (page 2) 
 

Areas of strength Areas to develop 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 
 
 
 

 
As the observer, feedback and probing questions should be planned. 

It is imperative that both observer and teacher create SMART  
action points in response to feedback. 

 

Actions linked to support PMR/SIP 
 
 
 
 
 
 
 
 
 
 
 

CPD suggestions: 
 
 
  
 
 
 
 

Lesson Observation 

No elements below expectations Elements below expectations  

 

Feedback given  √     x Date: 
 

Observer      
 

……………………………………………………. 

Teacher        
 

………………………………………………………….. 

 

Copies of feedback to L&T PA  
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Heathcote 
School 

Learning and 
Teaching MER 

 

Student Voice 

 

Line of enquiry/focus 

 

Year group/class                 Department 

Date and period 

 
 

Pupil questions Always Sometimes Never 

I believe that ??? is very important and will allow me to 
pursue the future I want when I leave school 

   
 

I have a good understanding of all aspects of ???    

I know how I will be assessed in ???    
 

I know the type of questions I am likely to be asked in 
my final ??? exam 

   

I know what I need to do to answer these questions 
well 

   

I know how to revise/prepare for tests and exams in 
??? 

   

I know what my target and my current grades are in 
??? 

   

My teacher has given me clear guidance on what I 
need to do to meet my target grade in ??? 

   

My teacher marks my work regularly and gives me 
feedback on how to improve in ??? 

   

I can use diagrams to represent information and 
explain answers in ??? 
I feel confident answering questions in my ??? lessons 

   

I feel confident in answering problem solving or essay 
based questions in ??? 

   

I feel the work in ??? is appropriately challenging    

There is a range of activities in my ??? Lessons    

I can relate ??? To real life situations    

There are opportunities for independent study in my 
??? lessons 

   

There are opportunities for collaborative learning in ??? 
lessons 

   

My ??? teacher has high expectations of me    

There is a good working environment in my ??? 
lessons 
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END 

 

 


